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Curriculum Brief 
A full review of the revised documents themselves is necessary in order to grasp the full extent of 
revisions; however, the following lines give a flavour of some of the key changes made within each 
subject. The subjects are listed in alphabetical order: 

Economics 
Economics is reframed to achieve human and ecological wellbeing, rather than as an end in 
itself. The basic economic problem shifts focus to meet human needs within planetary 
boundaries (Doughnut Model). The revisions assert that the economy is embedded in social 
and ecological systems and elevate the ethical and sustainability implications of economic 
activity. The revisions include an introduction to two additional provisioning systems, the 
household and the commons, in addition to markets and government, to recognise the 
importance of caring and commons work for human and ecological wellbeing. 

Art and Design 
Working sustainably as well as creatively requires awareness of the provenance of materials 
and their safe disposal. Art can interpret ideas from other areas of the curriculum and include 
community collaboration. A diversity of artists including indigenous perspectives are 
researched, often highlighting sustainability issues.  

Citizenship 
Citizenly engagement is advocated including approaches such as action competence that 
support student-led investigations leading to action in support of a positive future. Rights and 
responsibilities at individual and corporate level are also highlighted. 

Design Technology 
Sustainability is considered at all stages of the design process, the circular economy is 
emphasised, as is the need to involve end-users in the design process. Cooking takes account 
of the impact of different foodstuffs. Existing links to Mathematics and Science are expanded to 
other subjects.  

English 
We emphasise the role of criticality more directly; stories and poetry are a lens for critiquing 
society and we recommend that teachers seek authors who present a diversity of perspectives 
and address the root causes of inequality and ecological destruction.  Alongside that English 
Literature has the potential to connect people and groups of people through providing a means 
for vicarious experience which can lead to the development of empathy. Specific revisions 
include authentic letter-writing tasks such as to decision-makers and speaking skills that include 
expressing one’s own feelings.   

Geography 
This acknowledges the accelerating nature of climate change and biodiversity loss; creative 
expression is included to support the healthy articulation of emotional responses. A significant 
change is that the labels ‘physical’ and ‘human’ geography have been removed; this is because 
they reinforce an artificial separation between human activity and the rest of the natural world.  



History 
Human-environment interactions are among the historical themes suggested under Key Stage 3 
while at Key Stage 4, all thematic studies should include an environmental perspective. 
Indigenous perspectives on Europe’s colonial past and issues of land ownership and power 
relations are included, as is the Anthropocene.  

Mathematics 
The content in the mathematics curriculum is mostly unchanged. However, content has 
been reorganized under headings that provide a shift in context. These headings are 
measuring, changing, mapping, risking and deciding. This context provides a shift to 
incorporate real-world, sustainability framing. For example, ‘Risking’ is framed through the 
lens of the core question: when is a risk worth taking? 

Modern Foreign Languages 
We emphasis that language is one pathway to develop intercultural understanding and 
appreciation of different places, their ecosystems, history, and culture. The scope of study 
encourages students to build connections with fluid language speakers both locally or in the 
native language country to support listening, speaking, writing, and reading. Using the 
Sustainable Development Goals as a vehicle for discussion and as a shared lens through 
which to view our challenges and aspirations is encouraged. 

PSHE 
Here we advocate for safe and effective teaching that will support students to reflect upon 
values and feelings related to the environment and climate and develop their autonomy to 
make decisions and contribute to positive action both as an individual and as a member of 
a community. 

Religious Studies 
The spiritual and moral dimensions of human-nature connectedness are explored from the 
perspectives of institutional religions, indigenous religions, personal spiritualities and secular 
ethical positions to understand the importance of their impact on the physical and psychological 
well-being of communities and individuals. 

Science 
The knowledge within Science is interconnected more effectively with the wider curriculum and 
students’ lives. As well as understanding processes, we focus on the practical implications of 
these including the effects on – and of – our actions. Scientific methods of enquiry are 
understood in relation to values and alternative ways of knowing are explored? 

The current D&T curriculum includes an appendix in which links are shown with specific 
aspects of Mathematics and Science. We felt this was a useful way of conveying potential 
connections right across the curriculum and so we have added similar appendices to all 
subjects. It should be noted that these do not reflect recommendations from subject 
specialists, rather they are simply suggestions that often became apparent only by working 
across multiple subjects in a concentrated period; as such they appear in square brackets.  



The content for Economics GCSEs 

Introduction 
1. GCSE subject content sets out the knowledge, understanding and skills common
to all GCSE specifications in a given subject. Together with the assessment objectives it
provides the framework within which awarding organisations create the detail of their
specification, ensuring progression from key stage 3 national curriculum requirements,
and the possibilities for progression to A level.

Aims and Objectives 
2. GCSE specifications in economics should increase students’ understanding of
economics as a means to improve social and ecological wellbeing at a local, national and
global scale.

3. GCSE specifications in economics should increase students’ understanding of the
world in which they live and enable them to engage more effectively with current and
historical economic issues on a local, national and global level.

4. GCSE specifications in economics should enable students to develop economic
knowledge, understanding and skills so they can interpret, analyse and evaluate both
real-world and theoretical scenarios that involve economic choices, interactions
and consequences, and to read and comprehend articles written by leading
economists.

5. GCSE specifications in economics should enable students to build logical
economic analyses and evaluations using economic concepts and appropriate
economic terminology. By developing students’ ability to think critically and weigh up
alternatives, GCSE economics will prepare them to engage with communities and
institutions and solve problems.

6. GCSE economics will prepare students for further academic study, vocational
study or employment, and enable them to make informed decisions about further
education opportunities and career choices.

7. GCSE specifications in economics should enable students to:

• understand the role of the ‘embedded’ economy as a means to enable social
and ecological wellbeing, and the resulting ethical and
sustainability implications of economic activity

• understand the dynamic interaction between households, markets,
government and the commons, and the perspectives of different economic
agents in those four provisioning systems, including (among others)



consumers, producers and government in relation to economic activity 

• understand how markets operate and the roles of consumers, producers,
and or workers within markets

• understand how the economy works nationally and globally and the levers 
employed by governments to reach desired social, environmental and 
economic objectives

• actively engage in the study of economics to develop as effective and self- 
motivated students, and as critical and reflective thinkers with enquiring minds, 
able to distinguish between fact and opinion

• understand and apply their economic knowledge and skills, to investigate 
current and historical economic situations and issues in a range of local, 
national and global contexts

• build economic arguments and make informed judgements by using economic 
concepts and qualitative and quantitative evidence through the use, application 
and interpretation of data.

un



Subject content 

Knowledge and understanding 

8. GCSE specifications in economics must require students to develop knowledge
and understanding of the following essential economic terms, concepts and models of
economic behaviour. These should be applied to contemporary and historical issues that
illustrate the nature and power of economics.

9. GCSE specifications in economics must require students to know and understand:

Introduction to economics 

10.     The basic conceptual framework of the economic problem including:

• the need to use scarce resources while remaining within planetary 
boundaries in order to meet human needs and socially constructed unlimited 
wants, weighing up costs and benefits of economic choices, including opportunity 
costs

• the Doughnut Economics model
• the relationship of the economy to society and the natural environment; the 

‘embedded economy’
• the interdependent roles of the household, market, government and 

commons as core provisioning systems and the multiple roles that people 
play in those systems

• the factors of production: land, labour, capital and enterprise the main economic 
groups in the market provisioning system: consumers, producers and the 
government.

The role of markets 
11. The reasons why markets exist, their role, and their importance and appropriate
use in the economy, including:

• the costs and benefits of specialisation and exchange in markets
• the primary, secondary and tertiary sectors, and the difference between factor and

product markets
• supply and demand in competitive markets, including individual supply and demand;

market supply and demand; and shifts of and movements along the supply and
demand curves

• the role of markets in the determination of price and allocation of resources
• the inter-relationship between market forces and the effect on equilibrium price; the

importance, for producers and consumers, of price elasticities of supply and
demand

• the meaning of monopoly and oligopoly; the impact of competition on



price; and the economic impact of competition and market power asymmetries on 
producers, and consumers and workers 

• the operation of firms in competitive markets; the importance of
productivity; and the importance of cost, revenue and profit for producers

• the ethics and sustainability implications of business activity
• the assumptions and limitations of market models
• the tension between achieving efficiency and resilience in markets;
• the tension between the business goals of maximising profits and growth and

the goals of meeting human needs within planetary boundaries
• the meaning of economies of scale
• the role and operation of the labour market, including the determination of wages

through supply and demand.



The role of money and financial markets 
12. The role of money and financial markets and their importance to individuals, 
organisations and government in achieving their objectives, including:

• the role,  and importance and positive and negative social and ecological     
impacts of the financial sector in the economy

• the different rates of interest in an economy and their impact on saving, borrowing 
and investment.

The role of government 

13. Government economic objectives and why they are desirable, including:

• human and ecological wellbeing and how they can be measured
• economic growth and how it is measured with reference to Gross Domestic Product

(GDP); the causes, social and ecological costs and benefits of economic growth
• employment and unemployment; how unemployment is measured; types, causes

and consequences of unemployment
• equity; how distribution of income and wealth can be measured; reasons for and

the social, ecological, and economic effects of differences in income and wealth
• price stability and inflation and how it is measured; causes and consequences of

inflation

14. The use, impact, (social, ecological and economic) costs and benefits of
economic policies by government, including fiscal, monetary and supply-side policies to
achieve its objectives, including:

• fiscal policy and the government budget; how government revenue and spending/
investment influence the economy and support or undermine human and
ecological wellbeing

• the use of monetary policy to control inflation
• the effects of supply side policies on the economy
• measures to redistribute income and wealth, including progressive taxes, and their

social, environmental and economic consequences
15. Limitations of markets in allocating resources and the role of government where 
markets fail, including:

• positive and negative externalities
• use, impact, costs and benefits of government policies designed to correct 

positive and negative externalities
• the problem with framing social and ecological impacts of market activity as 

“externalities”



International trade and the global economy 
16. The reasons why countries trade and the importance of international trade to the UK 
including:

• the balance of payments on current account, its importance to the economy and 
the causes of surpluses and deficits exchange rates, how they are determined 
through the interaction of supply and demand, and the effect of changes in the 
exchange rate on consumers and producers

• free trade agreements including the EU
• globalisation and its benefits and drawbacks to producers, workers and consumers 

in developed and less developed countries, including the ethics and 
sustainability implications of global economic activity

• the role and consequences of asymmetrical power relationships
and resource flows between the global North and global South in 
international trade

Skills 
17. GCSE specifications in economics will require students, drawing on the knowledge
and understanding above, to develop the following skills:

• use economic terms and concepts to investigate and explain economic behaviour
• apply economic terms and concepts to contemporary and historical economic

contexts and issues
• investigate, analyse and evaluate a variety of economic situations and issues in a

range of local, national and global contexts, including ethics and sustainability
implications of economic activity

• make reasoned and informed judgements using both qualitative and quantitative
data, including their selection, interpretation, analysis and evaluation, including the
possible limitations of data, and the application of appropriate quantitative skills

Use of quantitative skills in economics 
18. The list below states the range and extent of quantitative skills appropriate to the
subject content of GCSE economics. Specifications must require students, drawing on
the knowledge and understanding above, to apply these skills to relevant economic
contexts.

Calculations 

• calculation of percentages and percentage changes, including interest on
savings

• calculation of averages, including cost
• calculation of totals, including revenue, costs and profit



• calculation of income, including gross and net
pay

Construction of graphs 
• construction of graphs from data, including supply and demand

curves

Interpretation and use of quantitative data to support and justify economic 
decisions  

• interpretation and use of information from graphs and charts
• interpretation and use of economic data, such as unemployment figures,

exports and imports, and data relevant to human and ecological wellbeing.



Appendix 1 

Links to other curriculum areas 

Students should be aware of how Economics links to issues covered in other parts of the 
curriculum, for example: 

Table 1 (illustrative examples only) 

Ref Knowledge and skills requirements Examples of Economics 
1 

Science 

a 
Being objective, evaluating data in 
terms of accuracy, precision, 
repeatability and reproducibility and 
identifying potential sources of 
random and systematic errors 
showing awareness of the impact of 
values on scientific investigations, 
and being transparent about the 
subjective nature of knowledge 

Economics should enable students to 
develop economic knowledge, 
understanding and skills so they can 
interpret, analyse and evaluate both real-
world and theoretical scenarios that involve 
economic choices, interactions and 
consequences, and to read and comprehend 
articles written by leading economists 

2 
English 

a Distinguishing between statements 
that are supported by evidence and 
those that are not, and identifying bias 
and misuse of evidence [cross-
reference with the Science curriculum] 

By developing students’ ability to think 
critically and weigh up alternatives, GCSE 
economics will prepare them to engage with 
communities and institutions     

3 
Art and Design 

a the different purposes, intentions and 
functions of art, craft and design in a 
variety of contexts, including 
enhancing wellbeing and addressing 
local and global issues and 
community collaboration, as 
appropriate to students’ own work 

understand the role of the ‘embedded’ 
economy as a means to enable social and 
ecological wellbeing, and the resulting 
ethical and sustainability implications of 
economic activity 

4 
Geography 

a Interpret and extract information from 
different types of graphs and charts 
including any of the above and others 
relevant to the topic (e.g. triangular 
graphs, radial graphs, wind rose 
diagrams, proportional symbols) 

build economic arguments and make 
informed judgements by using economic 
concepts and qualitative and quantitative 
evidence through the use, application and 
interpretation of data 



5 
Design and Technology 

a focus on needs, wants and values of 
individuals and groups, leading 
students to address problems and/or 
opportunities including the 
participation of a diverse range of 
end-users such as children, the 
elderly in the design 
process; think about the needs of 
non-human animals in terms of design 

the need to use scarce resources while 
remaining within planetary boundaries in 
order to meet human needs and socially 
constructed  wants, weighing up costs and 
benefits of economic choices, including 
opportunity costs     

b the impact of new and emerging 
technologies on industry, enterprise, 
people, 
culture, society and the environment, 
production techniques and systems 
including the circular economy 

The Doughnut Economic Model 




