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1. Summary

In November 2021, SOS-UK and the British Academy launched SHAPE Sustainability Impact
Projects with six UK universities following a successful project pilot in 2020-2021. The project
adopts the British Academy’s use of the acronym SHAPE, referring to Social Sciences, Humanities
& the Arts for People, the Economy, and Environment. The project utilised Education for
Sustainable Development pedagogies to empower students in the Arts, Humanities, Social
Sciences, and related programmes at Aberystwyth University, De Montfort University, Glasgow
Caledonian University, Goldsmith’s University of London, Leeds Arts University and University of
West London to actively contribute to real-world sustainability challenges set out by their
institution in interdisciplinary, collaborative teams.

The project opened recruitment in September 2021, and students were invited to join an online
launch event in October 2021, where staff from the six universities posed real sustainability
challenges faced by their universities and/or local communities. students then assembled into
teams to plan, develop, and where possible implement, projects. The aim was for the students
to apply knowledge and understanding from their degrees to finding solutions for the
sustainability challenges they were set.

The student-led project outputs included surveys & primary and secondary research, events, and
the creation of resources such as graphics, posters and TikTok campaigns, design and app mock-
ups and other in-depth project plans to be implemented. Expected project outcomes included
stronger connections amongst locals with natural environments, reducing textile, electronic and
art waste amongst students and local communities, meeting university net-zero targets and
supporting the wellbeing of students and local communities through community hubs. These
outputs and outcomes (outlined in more detail in section 5 of this report) offer tangible
examples of how SHAPE-related disciplines can, and are, contributing meaningfully to
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sustainability, and demonstrate the value of co-creating these approaches with student
perspective and expertise.

The project concluded with a hybrid conference on 28" April 2022 at Aston Students’ Union in
Birmingham and on Zoom, where students presented completed projects, including findings and
recommendations, to key stakeholders at their university and British Academy policy staff, as
well as early career researchers and fellows to enable further work in this area. 12 presentations
were awarded £5000 in funding to progress and implement the solutions, supported by staff, in
the 2022-23 academic year.

2. Background and rationale
Arts and Humanities in tackling the climate crisis

Students from the arts, humanities and social sciences do not always have the opportunity to
explore the relevance of their degree in sustainability or develop skills to lead on sustainability
within formal education. Oftentimes, value is placed on science, technology, engineering, and
mathematics (STEM subjects) to lead on delivering a green economy or energy transition; the
role that students from subjects outside of STEM fields will play in shaping a more sustainable
world is not always communicated as clearly, or valued as wholly by mainstream institutions,
government policies and strategies and systems. BA SHAPE Sustainability Impact Projects gives
students from a wide range of disciplines an opportunity to see the relevance of their discipline
in shaping a sustainable and just future, as well as supporting students to see the inherent value
of their specialist knowledge and skills in solving real life social and environmental challenges.

“I'm very interested in how Creative Writing can contribute as a research tool and
research method when tackling issues of environment, climate crisis and
sustainability. I'm currently on fieldwork on a community farm, exploring
writing/researching with (as opposed to about) communities and nature. The SHAPE
project would be a wonderful framework for unpacking what | have found and
discovered. Perspectives from other disciplines could only add to these
explorations.” (Student application to BA SHAPE)

Student demand to lead on and learn for sustainability

Research conducted by NUS and SOS-UK over the last ten years has consistently told us that that
around 84% of students would like to see sustainable development actively incorporated and
promoted through all courses, and 66% say sustainable development is something they would like
to learn more about. This is statistically significant across disciplines.

Through this research, students have highlighted that the most relevant ways to learn for
sustainability are through applied learning opportunities such as placements, projects, and work
experience. SHAPE Sustainability Impact Projects therefore adopts a living laboratories
methodology, informed by SOS-UK’s previous work on living labs and applied and experiential
learning, including research published with EAUC and the ‘For Good’ suite of opportunities and
online platform.

“My arts practice of creating Batik and handmade textiles are a tool of defiance
towards fast fashion as well as appreciating nature's cycle through the

SHAPE SUSTAINABILITY IMPACT PROJECTS | 2 Sus



https://sustainability.nus.org.uk/our-research/our-research-reports/education-and-employment/sustainability-skills
https://www.eauc.org.uk/better_student_outcomes_through_sustainability_
https://forgood.nus.org.uk/

processes...Starting university this year, | hope to learn more about the role of Arts,
Humanities and Social Sciences in creating a sustainable system in my local
communities and beyond through my peers' knowledge as well as the projects that
we will be challenged from. From the experience, | hope to learn to transfer my
creative ideas to a bigger scale project and complex issues that require hands-on
research and action.” (Student application to BA SHAPE)

The project has been informed by Education for Sustainable Development pedagogies, such as
linking learning with real-world issues, enquiry-based learning, problem-based learning (PBL)
and critical reflection. Workshops and ad-hoc support encouraged students to develop key
competencies for sustainability (as described in the QAA and Advance HE Education for
Sustainable Development Guidance, using UNESCO’s key competencies for sustainability),
including systems thinking, strategic thinking, collaborative, self-awareness, and integrated
problem-solving competencies.

3. Programme overview
Programme participation in numbers

Six universities were selected to take part: Aberystwyth University, De Montfort University,
Glasgow Caledonian University, Goldsmith’s University of London, Leeds Arts University and
University of West London.

Figure 1 breaks down student and staff participation and engagement with the programme in
numbers.

FIGURE 1: BA SHAPE Sustainability Impact Project - Participation in numbers

Universities invited to take part 6 universities
Student applications to take part 213 applications
Students invited to take part 108 students
Staff supporting students throughout the programme More than 24*
university staff
Student participation throughout the programme 89* students
Students at final conference 52 students
Staff attendance at conference 17 university staff
Total conference attendance (staff, students, British 79 delegates

Academy, SOS-UK, speakers)

* These figures are estimates due to turnover amongst staff and student-drop out without
confirmation from students.

Programme Timeline
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https://www.qaa.ac.uk/quality-code/supporting-resources/consultation-on-revised-education-for-sustainable-development-guidance
https://www.qaa.ac.uk/quality-code/supporting-resources/consultation-on-revised-education-for-sustainable-development-guidance

The project ran from October 2021 to May 2022. The timeline for the programme is outlined in
Figure 2, below.

FIGURE 2: Programme TIMELINE

STAGE ONE: PREPARATION AND STUDENT RECRUITMENT

Oct 2021 Student recruitment and baseline survey of students participating in the project

STAGE TWO: SHAPE SUSTAINABILITY IMPACT PROJECTS LAUNCH

26™ and Two-day pitch and launch, including:

th
é7ctober ¢ University staff pitching sustainability challenges to participating students
2021 e British Academy Academics presenting how their disciplines respond to sustainability
challenges
e SOS-UK training on sustainability, project management, problem solving and systems
thinking

e Student teams mapping out initial plan and agree shared working practices

STAGE THREE: ONGOING SUPPORT

Nov - SOS-UK create groups based on students’ preferred challenges and send emails introducing students
March to their groupmates. Groups were also given resources to support them to get started, including a
2022 project plan template.

SOS-UK delivered a range of online support:

e 30% November - Problem solving and teamworking workshop

e 14% December - Monitoring and evaluating the impact of your projects workshop

e 18™ to 19t January - Carbon Literacy Training

e 28'™ January - Working with the community and stakeholders

e March 2022 - students were supported to present midpoint presentations on their
work thus far. Each student was asked to provide anonymous and constructive
feedback to 2-3 projects over Microsoft forms; feedback was collated and sent to
each group to support progress through peer-review.

e 14™ March - How to present your findings, pitch your project and budget workshop

e 28™ March - Taking sustainability values into your career workshop

Bespoke support was also delivered to universities to aid in specific challenges projects might have
faced.

Reactive ad hoc support, including three informal catch-up calls with students across the year, was
provided in response to needs.

STAGE FOUR: PROJECT CONCLUSION AND CONFERENCE

28t™ April, | SHAPE sustainability impact projects conference:
2022

e Hybrid conference taking place online on Zoom and at Aston Students’ Union in
Birmingham, where project leaders present their projects and recommendations to
university staff and students, British Academy staff, early career researchers and fellows,
and SOS-UK staff

e Panel of British academy staff and early career researchers evaluate students’ proposals
for addressing the sustainability challenges
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e University leads provide feedback or ask questions about the proposals

239 May, | Students were asked to submit final copies of their presentations.
2022

May, 2022 | British Academy and SOS-UK finalise feedback and funding and confirm steps universities can take
to access, utilise, and report on funding.

STAGE FIVE: REPORTING (led by SOS-UK)

April 2022 | Students receive their digital employability badge celebrating and evidencing their hard work and
- August participation in the programme.

2022
British Academy and SOS-UK work together to celebrate successes of the project through news

articles, Instagram posts, Twitter posts and LinkedIn posts. Participating students and staff are
encouraged to share these posts through their social media.

Surveys and feedback collected by SOS-UK is analysed and presented in project report.

FIGURE 3. STUDENTS PRESENTING THEIR SOLUTIONS AT FINAL CONFERENCE IN BIRMINGHAM

4. Student demographics
Equality, diversity, and inclusion

All students everywhere should be empowered to develop sustainability skills and feed their
valuable cultural and lived experiences alongside formal knowledge into sustainability solutions
to make them more just and effective.
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SOS-UK reached out to universities with higher levels of ethnic and racial diversity were based
on the University and College Admissions Service (UCAS) research. Once universities were on
board, staff at each university were encouraged to recruit, and were given advice to support EDI
in the recruitment process (such as linking with university EDI committees and liberation officers
in the Students’ Union, and targeted promotion to Students’ Union societies for liberation
groups).

FIGURE 4 and 5 provide data on racial, ethnic and gender representation amongst students in the
project. The data was collected from baseline and follow-up surveys.

FIGURE 4.
Which of the following best describes your ethnic group? [number of
respondents: 36]
Jewish 1
Mixed - Other 1
Asian or Asian British - Indian 1
Arab 1
Asian or Asian British - Chinese 2
Any other ethnic group 3
Black or black British - African 6
White - Other 7
White - British 14
0 2 4 6 8 10 12 14 16
Number of students
FIGURE 5.

Which of the following best describes your gender identity?
[number of respondents: 36]

Man

= Woman
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Interdisciplinary and vertical learning experience

Education for sustainable development guidance highlights the value in interdisciplinary learning
in supporting students to gain knowledge and develop skills and attributes that contribute to
building sustainable societies. The focus of BA SHAPE Sustainability Impact Projects over the last
two years has consistently been to support students to work in interdisciplinary groups and
develop multi-disciplinary and multi-faceted solutions to complex problems.

FIGURE 6 highlights the range of subjects and disciplines participants study and the types of
specialist knowledge they bring to their groups. In FIGURE 6, student responses have been
grouped together based on discipline area. Specific courses include: MSc in Textile Design,
Technology and innovation, BA in Fashion Branding and Communications, MA Creative writing,
and education, PGCE Primary Teaching, BA Advertising and Public Relations and more.

FIGURE 6.

Area of study [respondents: 83]

Management and Business Studies I 18
Design, Fashion Design & Fashion Merchandising I 14
Sociology, Anthropology and Psychology I 11
Fine Art, Art History & Creative Writing I 1 1
Modern Languages, Literature and other Media I 5
Marketing and Advertising I 5
Criminology & Law I 4
Food and Nutrition I 4
Political Studies IEE— 8 3
Education I 3
Travel and Tourism Management I 2
Economics and Economic History I 2
Environment R 1

0 2 4 6 8 10 12 14 16 18 20
Number of students

The project also encouraged students from a range of courses and levels to work together,
sharing knowledge and learning with one another to develop solutions to sustainability
challenges. FIGURE 7 and 8 highlight the levels of study participants were in.

SHAPE SUSTAINABILITY IMPACT PROJECTS | 7 sns‘




FIGURE 7.

What type of course are you studying? [number of respondents: 87]

Foundation/Diploma
= PhD
» Postgraduate

= Undergraduate

FIGURE 8.

Year of study [number of respondents: 84]

1st year
= 2nd year
= 3rd year

= 4th year +
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5. Student projects: outputs and outcomes

Each of the 13 projects achieved or planned to achieve a different set of outputs and outcomes, detailed in Figure 9, below.

e
]

R

Aberystwyth
University

1: A Taste for Change:
The Food Choice
Challenge

To explore how food waste could

be reduced in Aberystwyth in a
way that encourages the
community to make sustainable,
healthy food choices.

Examine how the Student
Union could reduce its
food waste on campus
through its stock
management

Discover networks and
tools to encourage
sustainable decision-
making around food

Suggest strategies for
community outreach
which empower the
community to understand
food waste and healthy
diets

Research on systems
that are already in
place on campus and in
the local community to
reduce food waste,
areas that have the
potential to generate
unnecessary amounts of
food waste and
strategies that could be
adopted to combat this
waste

Market research
concerning takeaway
food in Aberystwyth
Research into different
ways ordinary, local
people can cut down on
their food waste and
eat more sustainably
Creation of resources
(i.e., posters and
leaflets) that can be
distributed both
throughout the local
community and online

B

Support the University
to reach the ‘Zero
Waste Wales’ target by
2027

Support local
consumers and
businesses to adopt
reusable containers to
reduce litter and food
waste
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that collates and
simplifies the group’s
research so ordinary
people can implement
these changes in their
day-to-day lives

2: Resisting seaside
decline: the
(bio)diversity challenge

To explore engaging and creative
ways of encouraging education
about biodiversity decline
through creative disruption to
move discourse away from ‘doom
and gloom’ narratives.

Research into the need
for biodiversity
education in the local
area including
socioeconomic contexts
of the area and the
importance of
biodiversity
environmentally and
psychologically

Engage Aberystwyth
University students and
local youth groups to
gather biodiversity
stories through a
biodiversity walk and
biodiversity diaries

3 artists will respond to
the participants’
biodiversity stories to
create interweaving,
multi-disciplinary art
pieces. These will be
exhibited locally and
online

Develop more positive
associations with UK
seas, to allow a
transition away from
‘doom and gloom’
orientated methods.
Facilitate stronger
emotional connections
to natural
environments, which in
turn can increase the
willingness of the
person to protect that
environment
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De Montfort
University
(DMU)

1: Thing Rescue:
building community
through reuse, repair,
and upcycling

Thing Rescue is a proposal for a
free system helping consumers to
reuse, repair and upcycle in
Leicester. It can be funded by
aggregating and selling items to
businesses for remanufacture.

The aims of Thing Rescue are to
build community through
sustainability:

e Track or mitigate
environmental impact

e Provide infrastructure
to facilitate this

Primary research to
understand why consumers
take items to landfill

Primary research with repair
cafes to identify their
barriers to scaling up

Analysed case studies of the
Seoul Upcycling Plaza

Reduction in items ending up
in waste streams

Provide parts so that repair
cafes can fix a higher % of
items

Encourage repair and
upcycling as a communal
social activity

2: Campus Pod: What
does a university
campus look like that is
climate and wildlife-
friendly and fit for new
ways of working and
studying in the context
of Covid-19?

Explore what a climate and
wildlife friendly university
campus looks like that is fit for
new ways of working and studying
in the context of Covid-19. This
includes exploring the
relationship between wildlife and
mental health.

Research into mental
health and biodiversity
and biodiversity and the
environment
Ideation/development
of designs of a
sustainable, wildlife-
friendly, COVID-19
friendly campus pod
designed to be a
calming study area
promoting good mental
and physical health

Improved mental health
amongst students
Water saving and
collection to support
student-led bee-
friendly flower and
vegetable garden

More local and seasonal
fruit and vegetable
served at the canteen,
reducing the
University’s carbon
footprint
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Glasgow
Caledonian
University
(GCU)

1: Second Life for Tech:

How can we address the
challenges of access to
digital technology for
lower income
households?

Exploring and providing

sustainable solutions to digital
exclusion for young people in
Glasgow which consider poverty

and e-waste.

Created the ‘Second
Life for Tech’ project: a
plan to alleviate digital
poverty and avert e-
waste in our area going
to landfill

Identified three
organisations (GCU,
Remade, Caledonian
Club) to work with in
order to implement our
project plan

Set up contacts within
these three
organisations and
maintain frequent
communication
Through
communication, the
group has learnt that
the University have
recently upgraded the
technology used in the
buildings. The group
sees this a perfect time
to collect devices no
longer in use. They are
still in the process of
securing this
technology.

Low-income groups in
Glasgow are able to
obtain and make use of
the refurbished
technology provided to
them. The group hopes
to hear stories of the
difference it has made
in their lives and the
opportunities it has
created for them
Expand this project to
other parts of Glasgow
and Scotland to benefit
young people and
children in the country.
Once this is
accomplished, the
group would like to
offer this to other
vulnerable groups such
as the elderly, refugees
and disabled and those
in poverty
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2: How Do We Align
Glasgow Caledonian
University (GCU)'s
Curriculum with the
UN's Sustainable
Development Goals?

Align GCU s Curriculum with the
UN’s Sustainable Development
Goals as a part of Glasgow
Caledonian University’ (GCU) new
strategy for learning 2030
outlines the university’s wish to
lead by their values of
confidence, responsibility,
integrity, creativity, and the UN’s
Sustainable Development Goals
(SDGs).

Established
understanding of how
the challenges and
opportunities to
aligning curricula with
the SDGs

Increased know-how
and resources to
incorporate the SDGs
into the curriculum the
set-up of a Staff
Ambassadors campaign
Create a plan to
progress curriculum
mapping, student and
staff ambassador
campaigns and an SDG
forum

Increase opportunities
for students and staff
to engage with the
SDGs via a Student
Ambassadors campaign
Expected outcomes: To
establish qualitative
understanding of
whether and how
(implicitly, explicitly)
the SDGs are
implemented in the
GCU curriculum.

3: How can GCU work

with marginalized young

people in areas

of multiple deprivations
in Glasgow to the
benefit of both GCU
and the Community in
Question?

To provide intervention that will
encourage social integration and
education among the young
people of Milton, Glasgow which
will further promote social
inclusion and reduce inequalities.

Research into the
background of the
problem (i.e.,
neighbourhood profile
and issues faced by the
community including
lack of access to social
amenities and
opportunities).
Meetings with local
politicians to
understand challenges
and opportunities to

A well-designed
community hub that
truly meets the needs
of young people in
Milton that will:

o Empower young
people with
improved self-
esteem and a
community free
from
stigmatization

o Support young
people to add
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improving social
inclusion

Attended a Milton
community event to
meet local residents
and understand their
experiences

Plans to create a Milton
Community hub in
partnership with GCU
and North United
Communities (NUC)

value to the
community

o Reduce social
exclusion and
addiction

Goldsmiths,
University
of London

How can
artists,
designers, and
other makers
reduce their
environmental
impact?

To identify wasteful parts during
the artmaking and design process
and propose pilot initiatives to
reduce the environmental
impacts of these processes.

Conducting interviews
with key stakeholders
incl. tutors, art and
design students and
other representatives
from Goldsmiths

Desk research on the
latest initiatives to
promote material
sustainability

Project plan to create
“Library of Things” for
students to exchange
tools and materials on
art making as well as
workshops to support
learning

A collective mindset of
reducing waste is developed
and assessed before starting
a creative project

There is acknowledgement of
the current environmental
impact of the creative
practice involving materials
in the campus.

Students are engaged in using
the space to borrow or
upcycle materials.

University policies are
implemented to reduce
waste regarding workshop
areas and courses involving
the production of art
pieces/exhibitions.
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2. Parklife: What
can we do to
improve the
experiences of
young people
in Lewisham’s
parks?

Developing innovative creative
research methodologies with
young people to raise their voices
about local environmental and
social issues

Exploring the research questions:

e How do students at
Deptford Green School
engage with their local
park (Fordham Park)?

e How would
students/teachers/parents
like to improve Fordham
Park?

Initial data collection
with students at
Deptford Green School:
o Used creative
medium to
identify
preliminary
themes and
thoughts
Completed “Through
the Mirror” creative
writing workshop using
photographs and
objects from park with
students
Three themes
established by students
at end of workshop to
take forward

Active involvement of
students in creative
data collection by
creating surveys for
staff, peers and parents
about thoughts and
improvement on
Fordham Park as well as
performative activity
outside the school.

Facilitate collaboration
and discussion between
students and local
councillors and
policymakers from
Lewisham on improving
Fordham Park.

Create toolkit on how
to run creative
sustainability research
for communities.

3. How can we
engage the
student body
to increase
recycling
levels and
reduce the use
of plastics on

Encourage students to recycle
trash properly on school grounds
by guiding students to throw
trash in proper waste bins and
education students on the
importance of recycling and
sustainable habits.

Research into student
perceptions of recycling
including:

o Online surveys

o Conversations

with students

o Observations
Project plan to
informed by research

Recycling becomes
easier for students on
campus due to better
signage

Increased recycling
rates amongst students
due to learning
activities that critically
address and building
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Goldsmiths
campus?

results and viability
checking, to resign bins
on school grounds,
install a colour-code
system on items sold on
school grounds and plan
a creative campaign on
recycling and
cultivating sustainable
habits including
performances, live
music, and an ethical
food market

sustainability
understanding amongst
students

University
of West of
London
(UWL)

1a. How can we support
communities in Ealing
to be global citizens,
being socially aware of
climate change,
sustainability, and the
impact on the
environment through
landfill and over
consumption?

Have a long-term effect on the
reduction of textile waste within
the Ealing Borough by:

o

Educate the
Ealing
community on
the effects of
textile waste,
fast fashion and
over
consumption and
encourage a
more sustainable
approach
towards
consuming
textiles.
Introduce ways
in which to
tackle this

Background research
into textile and general
waste in the UK
Conducted initial survey
on what is done with
old clothing with Ealing
communities

Designed plan for Eco-
Ealing App with a
“charity shop trail,”
upcycling tutorials, etc.
as well as live events in
collaboration with
stakeholders including
upcycling and recycling
workshops

Finalise app-mock-up
Continue conversations
with stakeholders to
feed into app as well as
live events
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ongoing issue
through our App,

social media,

and hosted

Events.
1b. How can we support | Encouraging, educating, and e Gen-Z engage with
communities in Ealing supporting the Gen-Z ¢ 'Backgrou.nd researgh social action campaign
to be global citizens, demographic to focus on living a into textile waste in UK to learn how to reduce

and London

e Background research
into Gen-Z attitudes
around buying clothing
and old clothing

e Designed social action
campaign including:

o Mock-ups of
infographics that
can be shared on
Ealing Council
Instagram

o Wardrobe
Challenge with
accompanying
TikTok and
hashtag to share
ideas

o Repair
workshops

textile waste and feel
inspired to do so.

being socially aware of | zero-textile waste lifestyle.
climate change,
sustainability, and the
impact on the
environment through
landfill and over
consumption?

2. Grow and Share: Food XS. Linking the production, e Expected outcomes:
Linking Growers and flow, and distribution of locally ¢ !3ackground resea.rch Provide a unique and
Community food grown in the London into the problem: free redistribution

Borough of Ealing isolated pockets of concept of local and
people growing food but fresh food
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no central platform for
enabling people to
share and learn about
food
Worked in partnership
with Ealing Council and
Ealing Allotment
Partnership to
understand food
growing in the borough
Planned an app to
enable a thriving food
system by:
o Connecting food
communities
o Improve access
to food through
interactive
mapping
o Dedicated
educational hub
o Data gathering
for monitoring
and continual
improvement

Launch an app designed
and developed for the
community with
support from
stakeholder working

group

3. Communities Come
Together*

Developing a sustainable
approach to integrating service
users, healthcare
practitioners/coaches and
community groups/services.

Research into the
impact of social
prescribing as well as
challenges to
progressing and/or
maintaining social
prescribing

Create sustainable
social prescribing
approach based on
results from research
and event
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Plan to continue
research and hold event
at UWL for targeted
audience to introduce
findings
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Project Photos

FIGURE 10: RESISTING SEASIDE DECLINE: THE (BIO)DIVERSITY CHALLENGE, EXAMPLE OF ARTIST WALK
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FIGURE 11: MOCK-UP OF CAMPUS POD BY DMU GROUP 2
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FIGURE 13: GOLDSMITHS GROUP 2 EXAMPLE OF CREATIVE RESEARCH INTO IMPROVEMENT YOUNG PEOPLE
WOULD LIKE TO SEE IN FORDHAM PARK.
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6. Student experience

Evaluation activities were embedded throughout project delivery to capture the experiences of
students participating in the project. Students were asked to complete baseline and follow-up
surveys which were designed to track the development of learning and skills, as well as a
midpoint reflection activity. Key ESD competencies were given a particular focus in the
research.

Whilst only three students filled out both surveys, a range of qualitative data and reflections
were collected in the surveys which highlight students’ development of skills and knowledge.

This section summarises the findings of the evaluation research.
Overall experience

88% of students rated their overall experience as having met, exceeded, or greatly exceeded
their expectations. Students who felt the experience did not meet their expectations highlighted
lack of staff engagement or drop out from their teammates as the factors.

“For me this whole experience has been really empowering; this is the first time in
my life something I’ve worked on has the potential to actually become something,
to become reality. | think this has been really special.”

“I would like to thank all your team for supporting us through these challenges. This
was one of the best experiences which | have had in my life, | would like to be
involved more in this type of project to gain more and more experience.”

“I am very glad that my expectations have been met. | joined because | believe the
project would afford me the opportunity to contribute however small to the
development of the local community where | study, and it is such a joy to make an
impact through this project.”

In the midpoint and follow-up evaluation, students highlighted how beneficial they found
the workshops and ad-hoc support, saying:

“It has been an interesting and enjoyable experience. Learning more about
sustainability, and about the challenge specifically has been rewarding.
Additionally, | have enjoyed meeting and talking to people and learning more from
people across different disciplines relating to sustainability. Furthermore, the
workshops run by SOS UK have all been interesting and | have learned a lot from
them.”

“SHAPE Project provides all-rounded training, guidance and support for me to
participate in the project.”

“I feel that we have been very well supported by SHAPE and our project supervisor.”

“The level of support was great throughout so | don't think anything extra could've
helped.”
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“I would like to express my gratitude for all your awesome support and for providing
this experimental opportunity for us, where | received great training and support
from SOS and the British Academy in regard to sustainability challenges.”

Skills and knowledge

In the baseline survey, students generally stated similar reasons for joining the project, which
included:

e Gain a better understanding of sustainability and social responsibility, in order to
apply it to personal, professional, and academic areas

e Improve job prospects and employability

o Meet likeminded people and develop collaborative skills through teamworking

The reflective logs and follow-up surveys completed by participants demonstrate an increased
confidence in teamworking, improved employability and a better understanding of sustainability
and social responsibility.

Team working

“I was challenged by my teammates slowly dropping out of the programme after not
replying to emails. | say this because it meant that we had a reduced creative pool,
as it were, and lost time that could have been spent making wider plans. This has
taught me how important it is to be enthusiastic and take responsibility because it
encourages other people.”

“At the start of this project, | struggled with the creative approach we were taking,
as it was very far outside my comfort zone. However, | have learnt that creative
research is a great way to engage young people!.”

“I am a bit of a perfectionist so at some point it was a bit difficult not to point out
errors, however, | became more open minded to understand the perspectives of my
teammates and | was able to learn a lot from them.”

“We had difficulty getting moving with the project. | reached out a couple of times
to the group but didn't hear back. With Sonya's help things got moving and now
there is enthusiasm in the group. The learning point here is that it was worth having
patience and reaching out multiple times eventually paid off. Similarly speaking to
the organisers of the overall scheme was key - it's worth asking for help! From the
start | didn't want to lead very much because | am the oldest member of the group -
| didn't want to dominate things. I'm realising that my experience on organising a
project is useful though and I'm learning about how best to help the group without
dominating. We're finding a balance of working separately and coming together to
share at the moment.”

“I have faced challenges in communicating, being open to share as well as
collaborate. My group has been amazing in giving the space to speak while accepting
my struggle or mistakes. On the way, | have learnt about group commitment to
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create an enjoyable learning space that encourages community building and
connection to tackle the issue through creative and conversational outputs.”

“The main pleasing factor is how well we have communicated and worked as a
group. We have been able to meet up regularly and everyone has pulled their weight
in terms of their contributions and the work they have completed which has made it
more enjoyable.”

Understanding of sustainability and social responsibility

“I now understand how much carbon is implicated in every issue facing the
environment and how, as a result, immediate action is required. Regarding my
course, this has made me more eager to write about climate change and find a job
in that field.”

“Being part of the project has developed my understanding of environmental
sustainability massively, carbon literacy training was brilliant! We will factor
sustainability into our solution. Once qualified | will recommend eating sustainably
to my clients.”

“I have developed a new understanding of how peoples’, particularly young peoples’,
attitudes to sustainability are shaped by their immediate surroundings. | am
developing this knowledge into a research essay and using this knowledge to shape
my preparation for dissertation next year.”

“I've developed my understanding of the "value” of biodiversity - and that there are
several different kinds of "value” attached. I've also enriched my understanding of
the cultural value of biodiversity and environment in general. I'm getting a better
understanding of student values on environmental issue too - distinct from other
stakeholders in the area.”

“My knowledge and understanding on environmental sustainability issues has
increased greatly by working on a local project with a school. By working closely
with the children, it has shown the impact and benefits of using their voices to talk
about important environmental issues.”

“I'm getting a better understanding of student values on environmental issue too -
distinct from other stakeholders in the area. Community responses to environmental
issues are part of my studies so it's valuable to think on this community’s set of
values and its ideas.”

“This project has given me increased awareness about working within a community

and working with community stakeholders. This new understanding has made me
realise that change is most effective when it happens across all levels.”

Employability
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“It has definitely given me valuable experience that | can showcase when applying
for jobs which exemplifies my interest in sustainability, but also shows that | have
some relevant experience working in sustainability also. Especially being in a
business focused degree | may not have been considered for any sustainability roles,

but this project has given me some experience and shows | have an interest in
sustainability.”

“An incredible project to put on my CV, the conference was a really encouraging
experience - both public speaking and meeting people who have similar values. This
is something | have already used in interviews.”

“I think | have gained skills such as project management and teamwork that will
contribute to my future employability.”

“A great boost to my confidence in leading and coordinating a team and activities
that would have great impact on people and their environment. | have developed
new skills and put to good use, skills that were in my blind spot like adaptability
skills.”

“I now have something impressive on my CV, built confidence on public speaking.”

[Sos
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FIGURE 14: THE DIGITAL BADGE AWARDED TO PARTICPATING STUDENTS

7. Feedback from staff

Feedback from discussions at the final conference, staff follow-up and ad hoc emails, from the
six participating universities and British Academy early career researchers and fellows was very
positive, as shown by the quotes below:

“Overall, this experience has given staff and students at our university more
understanding of sustainability and they are interested in exploring this topic
further in their course projects.” (University staff member)
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“BA SHAPE helped gain some support for sustainability amongst the university’s
senior leadership team.” (University staff member)

“I could feel a really positive buzz amongst the students and there was so much
active participation in this work, all due to BA SHAPE and the support offered.”
(University staff member)

“It has been a joy, and a privilege to be a part of BA SHAPE alongside our students
who have been gifted this wonderful opportunity.” (University staff member)

“Fantastically well done, wonderful for me to see this going on. It’s completely
gladdened my heart. But above all, this is something that should be shared, and
everyone involved in this should get full recognition.” (British Academy fellow)

"A great opportunity for students to come together across disciplines and work on a
real, local challenge. The project support and funding mean they are empowered to
see their ideas through to fruition.” (University staff member)

“Novel ideas and motivated to propose cost-effective solutions for sustainability.
Involving younger generations in this capacity has been refreshing and inspiring.”
(British Academy early career researcher)

“I was very impressed by the BA Shape Sustainability Impact Projects - the groups
put in a lot of thought and effort in their proposals and their suggestions were very
creative and well designed! What a brilliant initiative!” (British Academy early
career researcher)

8. Next steps and 2022-23 SHAPE Sustainability Impact Projects

12 Student groups will now work with staff and their local community where relevant to progress
their projects using £5000 awarded to them by British Academy. Student groups will be asked to
report on their progress to British Academy as they work on their projects throughout the 2022-
23 academic year.

Given the success of the project for the last two years, SOS-UK and BA will continue to build
upon this work by delivering the project in 2022-23.

Thank you to all the students and staff who participated in the programme and dedicated time,
effort, and passion to solve these sustainability challenges. Your contribution is invaluable!
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9. About British Academy and SOS-UK
British Academy

The British Academy is an independent, self-governing corporation, composed of around 1,000
UK Fellows and 300 overseas Fellows elected in recognition of their distinction as scholars and
researchers. Its objectives, powers and framework of governance are set out in the Charter and
its supporting Bye-Laws, as approved by the Privy Council. The Academy receives public funding
from the Science and Research budget allocated by a grant from the Department for Business,
Energy and Industrial Strategy (BEIS), which was used to fund this project. It also receives
support from private sources and draws on its own funds.

Students Organising for Sustainability (SOS-UK)

SOS-UK is an educational charity focused on sustainability, set up the national student
movement in 2019. Through a range of programmes, campaigns, projects, advocacy and
consultancy work, SOS-UK aims to ensure all students are supported to lead on and learn about
sustainability, that sustainability is embedded through formal education and that sustainability
is made more accessible, to fit for purpose solutions to the climate crisis.
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